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Abstract 
For young people with disabilities the transition from school to work is very challenging. Most of the developed 
countries are ensuring additional support for the transition of young people with disabilities from school to work. 
Among the different ways of delivering the support is the ”Individual Transition Plan”. In Romania there is no 
provision for building transition support (school – work). This study is reviewing literature for identifying gaps and is 
making suggestions for improvement in Romania. Main recommendations: Research and legislative changes are 
needed in Romania, to introduce transition support. 
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1. Introduction 
Transitions are very important in human lives. A transition can refer to roles, locations or relationships 
change. Transition from school to work is about choices, about career options, living and social 
arrangements, economic options that may have long consequences in one’s life. For people with 
disabilities this kind of transition is often very difficult, due to several limitations - imposed by others 
view of disability and by the complexity of the services intended to support this transition (Williams-
Diehm & Lynch, 2007) This becomes more obvious when considering the percentage of people with 
disabilities employed. The percentage is much lower in Romania - 4, 22% (Asociatia RENINCO 
Romania, 2011) - then the average one in the EU countries - 50% (European Commission, 2010) 
Analyzing the causes is a very difficult and complex undertaking. One explanation for this disparity is the 
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lack of support for youngsters with disabilities during the transition period – from school to work - in 
Romania. The research field on this topic is quite poor - particularly in Romania. We discovered for 
instance that while the practice of designing an Individual Transition Plan (ITP) is very widespread in EU 
countries and USA, in Romania this is almost unknown. That is why this study - a comparative one - is 
reviewing the literature and legislation in various countries, including Romania and is trying to identify 
gaps and to find solutions for the improvement of this area in Romania. 
Objectives of the study 
x To identify how the transition support for youngsters with disabilities is designed internationally and 
in Romania; 
x To document the Individual Transition Plan for youngsters with disabilities internationally, with some 
suggestions for Romania. 
2. Methodology 
Literature review – legislation, books, articles and studies were scrutinized, in Romanian, English and 
French language. 
Desk research – after screening the available literature we analyzed in depths a few studies, focused on 
vocational training and support services for persons with disabilities.  
The geographical area explored: USA, Europe and Romania 
The analyze criteria were the following:  
x Legislation regarding the transition of youngsters with disabilities from school to work; 
x The nature of support services for enhancing the transition; 
x The planning of support for the transition. 
3. Review of findings  
3.1. The situation in United States of America 
a) Legislation  
The Individuals with Disabilities Act (IDEA) from 2004 is providing both for the support services and 
for the transition planning. 
b) Services to support transition 
Support for the transition from school to work – is a quite frequent model, initiated and used mainly 
by the schools. The aim is to ensure an easy passage of youngsters with disabilities between the two 
environments. This support is seen and implemented as additional, complementary support (The 
Individuals with Disabilities Act, 2004). The youngsters, together with the specialists in employment are 
investigating different work climates, for short periods of time (up to 3 months). The work can be full 
time or partial time. The school makes a convention with the employer, in order to ensure the training. A 
specialist in employment is needed – one for each workplace. Special education staff is available for 
providing assistance with counseling, identification of interests, educational and vocational planning, pre-
vocational skills training, academic training and ensuring links to various programs and services. A 
variety of community resources are made available to support the transition process, like youth 
employment programs, summer jobs for youth programs, transition partnerships programs, local 
vocational centers, adult education programs etc.  
c) Transition Planning 
Supporting the transition from school to work for children with disabilities requires extra planning and 
goal  setting.  In  USA a  transition plan is necessary for all pupils who have an Individualized Education 
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Program (IEP) - according to the legislation (IDEA, 2004). The transition plan is a section from the IEP 
that outlines the transition goals and services for the student (pupil). This section of the IEP needs to be 
developed at the age of 16. The transition needs assessment should include factors as: academic 
preparation, community experience, development of vocational and independent living objectives. The 
law requires that in the transition plan there should be a statement of the student transition goals and 
services. Schools must inform (report to) parents about the pupils (youngsters) progress in meeting the 
transition plan goals.  
An IEP meeting focused on planning the transition should include the pupil (youngster), family 
members, teachers, other school staff and anyone else involved in the person’s transition plan. 
3.2. Transition from school to work in Europe 
a) Legislation 
In most EU countries there are specific measures provided by legislation, for ensuring preparation for 
and transition to work for youngsters with disabilities, in various ways. One the most widespread – even 
if sometimes criticised - is the sheltered workshop (Council of Europe, 2003).  
b) Transition services 
In most EU countries the transition support is complementary, additional to other services (EADSNE, 
2002, 2006) A European study on transition from school to work, undertaken in 2002, in 16 countries, 
members of EU provide some interesting findings  (EADSNE, 2002). 
The following domains were explored: 
x The involvement of pupils in the transition process; 
x Transition models; 
x Accreditations (qualifications and diplomas); 
x The support; 
x Networking – external services (to education), relationships, cooperation; 
x Policies and practical measures. 
As a result of this study some significant factors in identifying barriers and facilitators for facilitating 
transition were discovered, in various fields. An excerpt is presented bellow, in connection with one of 
the most vulnerable area: the needed close work relations between educational and work services.  
Barriers: 
x Closed systems (the schools and the employing companies are from two different worlds); 
x The schooling has a strong influence on the afterschool opportunities – the pupil is trained for only one 
career track, which is often in a specialised centre. 
Facilitators:  
x Building networks (at the social and professional level - France); 
x Setting up creative measures (Portugal); 
x Extending  the „double systems” (the theory from the school and the practice from the enterprises);  
x Organising flexible training measures (Germany); 
x Upgrading communication between sectors (especially between school and work places)  
x A data base regarding work employment available (Norway); 
x Monitoring the pupils by the schools (Netherlands); 
x Support measures (with human, financial, technical, material services – Greece).  
c) Transition planning 
A study on Individual Transition Plans (ITP) developed by EADSNE in 2006 was focused on the 
ITP in 19 EU countries. In these European countries it is already a practice of assisting the adolescents 
and youngsters with disabilities at the end of the schooling, for the passage from school to work and life. 
436  Ecaterina Vra˘s¸mas¸ and Traian Vra˘s¸mas¸ / Procedia - Social and Behavioral Sciences 33 (2012) 433 – 437E. Vrasmas et al. / Procedia - Social and Behavioral Sciences 00 (2011) 000–000 
Building the transition support should include the ongoing participation of the young person and his 
family, the coordination of all responsible services and a close cooperation with employment sector. This 
complex activity, seen as a bridge between work and school is very well reflected in the Individual 
Transition Plan (ITP). 
Definition of ITP – It is a tool, formalised as a document, in which it is condensed the past, the present 
and the future of a person. ITP should contain life information concerning: family circumstances, medical 
history, free time, cultural context and values, education and training.  
The design and use of an ITP should contribute to the following outcomes:
x To increase the chances of a person to find a sustainable job;
x To match the interests, motivations, skills, attitudes and competences of a young person to the 
demands of a profession, place and working environments, of a hiring company;
x To increase the autonomy, motivation, self perception and self esteem of the young person;
x To create a ‘win-win’ situation for both parties (the employed person and the employer).
3.3. The situation in Romania 
a) Legislation 
The main laws referring to our topic are The National Education Law (Law no.1/2011) and the Law on 
the rights of people with disabilities (Law no. 448/2006), accompanied by secondary legislation. The 
Education Law from 2011 is mentioning the possibility that Education and Labor ministries can set up 
sheltered workshops for the vocational training and integration into active life of youngsters with special 
educational needs.  
The 2006 Law on the rights of people with disabilities is stressing the importance of “vocational 
training, orientation, occupation and work employment’ (chapter 5) for persons with disabilities, in a 
rather modern way – in comparison with the previous one from 1999. There are many responsibilities 
stipulated for the public authorities, promoting the rights to vocational training, orientation and 
counselling, adapted and sheltered work, to influence the companies to hire people with disabilities etc. 
The idea of offering additional support for the transition from school to work is absent, both in this 
law and in the education law. The only service (mentioned in both laws) which could have a function of 
supporting the transition is the sheltered workshop. But this possibility is not detailed and strengthened 
yet - by secondary legislation (RENINCO, 2011). 
In terms of planning support for these people there are regulations – and some practice 
regarding:“Rehabilitation (‘recuperation’) plan”, Personalized Service Plan and Personalised 
Intervention Plan. No one is focussing on or stressing the transition issues. 
b) Transition services 
There is very little information on transition issues for people with disabilities. Some field research is 
confirming the fact that in Romania support services for the transition (from school to work) are not 
formally present and effective  Only some NGOs are developing, mainly through funding from projects 
the ‘sheltered workshops’ activities, having among functions the support for finding a job (RENINCO, 
2011).
c) Transition planning 
There is no legal and thorough information on this topic, only bits of information that can be taken 
from NGOs and parents experience. 
4. Gaps and solutions  
Main gaps 
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x Lack of support services for transition. While in the EU countries and USA there is formal and 
effective support, implemented in various ways, for the transition from school to work at young people 
with disabilities, in Romania this type of support is missing, both in legislation and in practice. 
x Lack of formal and institutional planning for transition. In most European countries and in the USA 
the planning for transition is seriously taken into consideration. In Romania there is no plan similar 
with an ITP. 
Solutions suggested  
x Promoting legislative changes – in order to mention and strengthen specifically the need for support 
services during the transition period (from school to work) for youngsters with disabilities. There are 
provisions in the European Legislation (The European Disability Strategy 2010-2020, point 4), which 
could help the process of change. 
x Developing secondary legislation, based on some general provisions from the ones already mentioned 
above (The Law 448/2006 and The National Education Law no.1/2011) – in order to allow and 
develop the sheltered workshops inside or in close connection with schools, thus setting up as well the 
support for transition function of such a workshop.
x Debates should be initiated and research undertaken focussing on the transition services needed 
(psychological counseling, educational and vocational orientation, employment expert in particular 
cases – disabilities – etc) in order to define these and make them operational.  
x Exploring – via action-research - the ways of designing and implementing the planning of transition at 
the individual level for all youngsters (age 16-18) with disabilities, at request. 
5. Conclusions and main recommendations 
Even if many positive changes took place in Romania concerning the policies and practices for persons 
with disabilities, there are still gaps: lack of services to support the transition and lack of individual 
planning for the transition - from school to work - at youngsters with disabilities. Legislative changes and 
scientific activities are needed to bridge these gaps. Scientific debates and action research can precede or 
go along with the legislative actions. 
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